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Summary
The objective of this paper is to present some difficulties encountered during
the development of the activities of the Spanish subproject of the Pedagogical
Residency Program, linked to the State University of Feira de Santana. We
used a qualitative methodology, whose data collection was based on the
criticism issued by three residents in their final report of the first module, in the
year 2021. The reports and our experience highlight the difficulty in qualifying
two field schools, the need to reconfigure the structure of the Spanish courses
offered in the schools, and the uncertainty regarding the students' adherence
to learning this language. We believe that these problems can be interpreted in
the light of two situations: first, the lack of interest of the State in offering
Spanish language courses in the basic education network; and second, the
Capes' Call for Proposals does not contemplate some specificities of our
subproject, placing it on the same level as other areas considered priorities.
Keywords: Pedagogical Residency. Teacher Training. Spanish Language.

Formação de professores de espanhol no contexto do programa de
residência pedagocial

Resumo
O objectivo deste trabalho é apresentar algumas dificuldades encontradas
durante o desenvolvimento das actividades do subprojecto espanhol do
Programa de Residência Pedagógica, ligado à Universidade Estatal de Feira de
Santana. Utilizámos uma metodologia qualitativa, cuja recolha de dados ocorreu
a partir das críticas emitidas por três residentes no seu relatório final do primeiro
módulo, em 2021. Os relatórios e a nossa experiência mostram a dificuldade de
viabilizar o campo de duas escolas, a necessidade de reconfigurar a estrutura da
oferta de cursos de espanhol nas escolas, e a incerteza quanto à adesão dos
estudantes à aprendizagem desta língua. Compreendemos que estas questões
podem ser interpretadas à luz de duas situações: primeiro, a falta de interesse
do Estado no fornecimento da língua espanhola nas escolas públicas; e segundo,
o Aviso Público Capes não contempla algumas especificidades do nosso
subprojecto, colocando-o ao mesmo nível que outras áreas prioritárias.

https://doi.org/10.47149/pemo.v3i1.0000


PRÁTICAS EDUCATIVAS, MEMÓRIAS E ORALIDADES
Rev.Pemo – Revista do PEMO

Rev.Pemo, Fortaleza, v. 3, n. 1, e, 2021
DOI: https://doi.org/10.47149/pemo.v3i1.0000
https://revistas.uece.br/index.php/revpemo
ISSN: 2675-519X

2

Palavras-chave: Residência Pedagógica. Formação de professores. Língua
Espanhola.

1 Introducion

The Pedagogical Residency Program (hereafter PRP) is the most recent national

policy for teacher training. Institutionalized in 2018, the initiative is committed to the initial

training of students in the final stages of degree courses, through the planning and

development of actions involving immersion, observation, and regency.

Although it is not its focus, the PRP develops an educational linguistic policy, in the

sense that it provides opportunities for the immersion of undergraduates of Language

courses (Portuguese, English and Spanish) in the classroom, so that they contribute to

the critical and ethical training of the student. As expressed by Duboc (2014), in the

process of learning a language, we learn with it identity, cultural, social and ideological

aspects.

In view of the above, this paper aims to problematize some situations experienced in the

Pedagogical Residency Program (Edital 01/2020), in the context of the Spanish

subproject of the State University of Feira de Santana. In order to do so, it was based on

criticisms made by three residents in their finalization report of the first module (from

November 2020 to May 2021), and on our experience during the selection stage of the

pedagogical team, as well as during the first six months of the implementation of the

above-mentioned Edital.

This work aims to contribute to studies on the training of Spanish teachers in the

context of the PRP, based on the assumption that our reflections will help professionals in

this area to have a more horizontal view of the problems experienced in other contexts

that involve teacher training.

2 The Educational Residency Program
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In the last three years, there has been a significant number of publications on the

PRP, which seek to highlight its importance for students of undergraduate courses, as

well as problematize aspects that surround a program aimed at initial teacher training.

These researches are still recent, for the simple reason that the aforementioned initiative

took its first step, officially, in the year 2018. However, conclusive studies have

demonstrated its political, pedagogical, and social relevance (MONTEIRO et al, 2020;

MELLO et al, 2020; FREITAS; FREITAS; ALMEIDA, 2020; OLIVEIRA NETO; PEREIRA;

PINHEIRO, 2020; LEITE; ALMEIDA, 2021), whose effects produce transformations in

teacher training itself (SOUSA; BARROSO, 2019), as well as in professional identity

(PIMENTA; LIMA, 2018).

When investigating the contributions of PRP in a group of residents of the

pedagogy course, Mello et al (2020) identified four situations that assist in the formation

of undergraduates: 1) PR provides new experiences, living daily situations of the school

and witnessing teachers' practices in authentic context; 2) academic, professional and

human formation, enabling reflections on praxis; 3) being a teacher, that is, discovering

new challenges and tasks that go beyond what was imagined; and 4) articulation

between theory and practice, in the sense that this intersectionality is a support to

overcome the fear of encountering reality and exposure to the different.

Regarding the last element alluded to in the previous paragraph, Curado Silva

(2020) highlights the centrality of this relationship in PRP. Unlike an extremist conception

that separates theory from practice, dichotomizing the autonomy of one in relation to the

other, the Pedagogical Residency would bring, in the author's view, a dialectical proposal

of both elements. This conception expresses an interdependent movement, whose bond

forms a unit "in which knowledge has a liberating character" (p. 114).

According to the same author, the aforementioned unity is the conceptual basis of

praxis, understood, on the one hand, as an explanatory, theoretical, and intentional

activity, and, on the other, as a properly practical material. In this sense, the author

coined the term praxis epistemology and defined it as:
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This epistemology understands that teachers are historical subjects, bearers and
builders of culture that have the ability to produce relevant knowledge about
education from the problematization based on a solid theoretical training that
allows collective and critical reflection of the practices experienced in their
contexts of origin and that are permeated by different determinants that make the
educational spaces tense and contradictory (CURADO SILVA, 2020, p. 111).

We understand that distancing these two elements hurts one of the basic

principles of the PRP, which, in its Edict 01/2020, presents as one of its objectives "to

encourage the training of teachers in higher education for basic education, leading the

undergraduate to actively exercise the relationship between theory and professional

teaching practice" (BRASIL, 2020, p. 1).

Thus, the concept of Pedagogical Residency, expressed in the Announcements of

2018 and 2020, describes some formative elements such as, for example, planned and

systematic immersion of the undergraduate in school spaces, so that he can experience

concrete situations of everyday life in the school and classroom, which will serve as an

object of reflection on his teaching practice (GIGLIO, 2020).

Corroborating the previous statements, Pimenta and Lima (2018) point out that the

professional development of teachers involves the interweaving of theory into practice

and practice into theory. This relationship is fundamental for the teacher to build

knowledge, producing theory in a real context.

When confronting their daily actions with theoretical productions, it is necessary to
review their practices and the theories that inform them, researching the practice
and producing new knowledge for the theory and practice of teaching. Thus, the
transformations of teaching practices only take place as the teacher expands his
or her awareness of his or her own practice, that of the classroom and the school
as a whole, which presupposes theoretical and critical knowledge about reality
(2018, p. 15, emphasis added).

For teacher education to advance in a critical rationality, Paniago, Nunes and

Belisário (2020) warn that the effectiveness of praxis is consolidated under solid

theoretical training. In other words, the simple application of methods, strategies, and

teaching resources devoid of a theory that supports the actions and provide an

opportunity for new interventions are more aligned with the principles of technical
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rationality than, per se, in praxis, making teachers mere compliers and repeaters of tasks

and guidelines.

In this sense, creating spaces for the development of praxis demands eminently

the offer of the curricular component analogous to the undergraduate's area of study. The

statement may seem like a tautology, but our experience reveals a lack of dialogue

between certain actions of the teacher education policy and the undergraduate

experience.

2 Metodology

This is a qualitative research, whose collection method was done through the

residents' narratives, presented in the final report of the first module, in a field for

compliments, suggestions and criticisms.

The narratives, as a data collection procedure, are configured as an alternative to

revisit pedagogical practices that help in the formation of this process. The subjects

involved in the formative process, when revisiting the experiences and experiences of

teacher-training, select significant actions and facts (PANIAGO; NUNES; BELISÁRIO,

2020), reflecting on the praxis in a constant critical-reflective exercise.

The PRP is valid for 18 months and is divided into 3 modules of 138 hours. At the

end of the Program, the resident must write a text, the purpose of which is to dissect an

experience gained during any of the modules and send it to Capes as a closing activity of

his participation. They must sign a term of consent, agreeing to make available the result

of their reflections, so that it can feed a database and thus serve as material for future

research. However, each university has the autonomy to request an extra document from

the residents, preceptors and pedagogical coordinators, so that the institution can follow

up on the development of the Program's actions. In this sense, the information collected

for this work comes from the reports written by three residents as the final activity of the

first module of the Call for Applications 01/2020, from our experience during the selection

stage of the centers and during the formative activity of the first module.
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In order to respect the ethical principles of research, the three residents

authorized, via Google Form, the disclosure of their reports for research purposes.

We consider it important to clarify that our results reflect a preliminary view of the

process, given that, at the time of writing this paper, Edital 01/2020 is still in effect, i.e.,

the activities of the PRP are still ongoing. With this, we mean that the residents'

statements may change until the finalization of the above-mentioned Announcement,

although everything leads us to believe that the analysis made in this first stage will not

change, for the reasons we will explain in the next section.

3 Results and Discussion

Before we start the discussion of the results, it is convenient to unravel some

aspects of the Pedagogical Residency Program and the Spanish subproject linked to the

State University of Feira de Santana.

The PRP is divided into two large groups of subjects, whose cores can be

classified as priority and general areas. The first group includes Literacy, Biology,

Science, Physics, Portuguese Language, Mathematics and Chemistry; the second

includes Art, Physical Education, Philosophy, Geography, History, Computing, English

Language, Spanish Language, Sociology, Intercultural Indigenous, Field Education and

Pedagogy.

The areas considered as priority must, necessarily, be formed by 3 field schools:

for each school 8 residents and 1 preceptor, totaling 24 undergraduate students and 3

teachers.

The general areas have a differentiated organization. They can follow the same

configuration as the previous ones, or form a nucleus with two subprojects. For example:

two field schools for one area, totaling 16 residents and 2 preceptors, and one school for

one area, totaling 8 residents and 1 preceptor. Necessarily, each nucleus must be 24 by

3.
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The Spanish subproject to which we refer in this work has 16 residents and 2

preceptors, allocated in the following schools: Instituto Federal da Bahia (IFBA) and

Colégio Modelo Luis Eduardo Magalhães. The first one is a Federal Government

institution and the second one is a Bahia State Government institution.

Having presented some general information about the configuration of the PRP,

in the macro sense, and of the Spanish subproject of UEFS, we make the first

problematic observation of this work: of the two above mentioned schools, only IFBA

offers the Spanish language, but on an optional basis. Despite its non-mandatory nature

in the curriculum, it is important to clarify that the residents will only be able to perform

their practices in the afternoon shift of the preceptor, which is why the discipline should

be structured as an extension project. Colégio Modelo, on the other hand, although

Spanish is not included in its course schedule, is making efforts to offer it as an

extracurricular course. This institution understands that offering Spanish will be an

opportunity for students to gradually realize the importance of learning another foreign

language besides English.

In many contexts where Spanish is an optional subject, the student's decision is

justified by the rejection of English or because it is an "easier language. Gomes (2015)

identified this experience in a school in Salvador, where the principal claimed the

importance of student autonomy in relation to the language they want to learn. This

observation assumes that decision making is a way for students to learn what they

identify with.

The second problem is related to the first, that is, the state and municipal schools

located in Feira de Santana do not offer the Spanish language in their curricula. This

observation occurred during the selection period of the preceptors, whose accreditation

was conditioned to the offering of the Spanish language in the field schools. In other

words, for an institution to be accredited, the teacher of the area should participate in the

selection phase for the PRP preceptor, without which the subproject could not select the

respective residents. Based on this imposition, not having a preceptor from the area

https://doi.org/10.47149/pemo.v3i1.0000
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means not extending the opportunity for undergraduates to experience school and make

it impossible for them to build knowledge in the relationship between theory and practice.

The questions posed above can be analyzed in the light of the language policies

of Spanish teaching in Brazil. After the repeal of Law 11.165/2005, the few institutions

that offered the Spanish language started to reduce its course load and/or remove it

completely from the curriculum. This situation directly impacts the formation of the

Spanish cores of the PRP and especially the difficulty for residents to find expanded

spaces for the development of their pedagogical action, understood as "activities that

teachers carry out in the school collective, presuming the development of certain oriented

and structured material activities" (PIMENTA; LIMA, 2018, p. 35).

As said in the previous section, creating conditions for the development of praxis

eminently requires the offer of the curricular component analogous to the undergraduate's

area of study.

Some authors teach us that the curricular institutionalization of a language in a

school subject is the result of educational and linguistic policies (RAJAGOPALAN, 2003),

which structure its socio-historical constitution and aggregate forms of knowledge,

cultural practices and ideologies (GERHARD, 2013).

In this sense, Vargas and Souza (2021, p. 20) understand that:

[The] formulation, implementation and consolidation of educational/curriculum
policies procedurally involve disputes that construct the history of a discipline in
Brazilian schools. Thus, looking specifically at Spanish helps us understand how
public policies have placed it, in such a short time, from a place of extreme
officialdom (inserted in laws at different governmental levels) to a position of
fragility, eliminating it completely from national educational policies.

In parallel to the discussion above and the sine qua non condition of the opening

of spaces for the development of practice through the offer of a curricular component

analogous to the undergraduate's training, we highlight the opinion of two residents of the

Spanish subproject:

(R1) "I criticize our governments for making the development of Spanish language
teaching more complicated in public schools.

https://doi.org/10.47149/pemo.v3i1.0000
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(R2) "I criticize the Governments for the scrapping in education, and the absence
of Spanish language teaching in schools [...] that the Governments rethink
education, try to insert the Spanish language in state schools".

As noted above, residents criticize the government for the difficulty of

implementation and absence of Spanish in schools. This is not a fortuitous criticism, but

is based on the status quo of the provision of this language in the basic education

network. In many instances, the school outsources the foreign language, understood as

an extracurricular subject, whose role is that of a vehicular or instrumental language

(LAGARES, 2013). The lack of clarity of a state or municipal regulation makes possible

divergent interpretations of resolutions, which attributes to the aforementioned language

the filling of schedule gaps (LATTIES; KERSCH, 2019). Not coincidentally, both criticisms

come from residents who develop activities in the same school-field, which has as its

initial proposal to offer it as an extracurricular subject, gathering, processually, the

adhesion of students so that it can be promoted to the condition of compulsory subject.

The offer of the Spanish language in the basic education system has always been

a tumultuous experience: sometimes it had a privileged status, to the point of becoming a

compulsory offer, and other times it was reduced to optionality or its complete

disappearance, through an arbitrary decision of the State.

The inclusion of Spanish in the basic education network is characterized much

more by geopolitical demands than by eminently educational interests. This has been the

case in its three main movements over the past 100 years: first with the creation of the

chair of Spanish at Colégio Pedro II, in 1919; second with the Capanema reform, in 1942,

which makes it compulsory to offer and study, just like English and French; and third with

Law 11.161/2005, which makes its offer compulsory in high school and optional

enrollment for students (RECUERO, 2017).

This last movement signified a turning point for the Spanish language in Brazil,

generating a fresson among teachers in the area, as it was imagined that the effects of

the aforementioned Law would be beneficial and long-lasting for teacher training.

Recuero lists some successes such as, for example, the expansion of university courses

https://doi.org/10.47149/pemo.v3i1.0000
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in Spanish graduation, the opening of vacancies in competitive examinations, the creation

and expansion of scholarships for teacher researchers and teacher tutors, the inclusion of

Spanish in ENEM and the inclusion of Spanish in the National Textbook Program.

Twelve years later, the pendulum regulating the status of Spanish in basic

education is moving to the opposite side, driven by Law 13.415/2017. This period, say

Costa and Gonçalves (2020), represented a change of direction in the national teacher

training policy from the removal of former president Dilma and the beginning of the Michel

Temer government, whose changes in economic policy reverberated in education and

consequently in teacher training initiatives. A clearly neoliberal posture is assumed,

whose conduct has as one of the premises the reformulation of the educational agenda.

Underlying this redirection in domestic policy, changes in foreign policy also stand

out, in which Brazil is once again strengthening ties with English-speaking countries,

especially the United States. Some authors (CASARÕES, 2016) interpret this structural

change in the institutional design of Brazil's foreign relations as a risk to the regional

integration process. As Spanish teachers, we are witnesses that these changes in macro-

policy reverberated in the unspeakable loss of achievements for the teaching of the

Spanish language.

At that same time, the Federal Government enacts the Common National

Curriculum Base (BNCC), whose imperative, in terms of language policy, is to privilege

the English language in schools, characterizing it as an instrument that serves a broader

agenda, based on interests divergent from its ends.

According to Silva Jr (2020, p. 109):
It is also noted that the current BNCC disregards the history of foreign language
teaching in the country and the comprehensive training of the subject through
contact and assimilation with different cultures, ways of thinking, feeling and
acting in the world. This distorted view can be understood from the moment the
text of the document reinforces the adoption of English as the only lingua franca
[...]..

This same author also considers that the absence of Spanish in a document that

governs basic education enables experts in the field of Spanish teaching to devise a
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(counter)proposal to the BNCC, more consistent with what is meant by teaching this

language in Brazil.

It is curious to note that the modus operandi of the PRP should lead the

undergraduate student to actively exercise the relationship between theory and practice,

as long as he or she follows the BNCC guidelines. However, the latter document does not

issue any guidance on the Spanish language, masking the narrative of the only passage

dedicated to it. Moreover, it absolutely omits border contexts, where Portuguese and

Spanish usually transit freely. According to Boéssio (2011), the teaching of Spanish in

these border spaces enables multiple integrations: linguistic, political, economic, historical

and cultural; besides providing students with knowledge of the context in which they are

inserted, creating opportunities to act and interact in their daily lives, so that they can

value languages and cultures with which they have contact.

Several Spanish language centers, especially in contexts that are similar to the

one in Feira de Santana, tend to arm themselves with alternative strategies that may

justify the need to make changes in their configuration, not because they insist in not

complying with the demands of the funding agency, but because it does not contemplate

idiosyncrasies formed from the reality of each subproject. In this way, the cores become

plastered when the same demands of the other areas contemplated in the curriculum of

the schools are imposed on them. This is the third problem verified in our work, whose

effect usually generates insecurity among the residents, as we could observe in one of

the reports:

(R3) "we carry the fear and uncertainty of not reaching the number of students we
should and would like".

The resident's apprehension about the number of students is not a coincidence,

since the graduate student must develop, in each module, 40 hours of regency, which is

conditioned to the number of classes in the school. As of the writing of this paper, the

residents had not started their regency, for the reasons we have presented and for the

troubled resumption of school activity in a scenario marked by the Cavid-19 pandemic.

https://doi.org/10.47149/pemo.v3i1.0000
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Considering this reality, the PRP has been flexible about the beginning of the regency

period, being able to concentrate the first 40 hours in the last two modules.

The optional nature of the Spanish courses in both institutions may have

repercussions on the low adherence of students. If this happens, the residents will have

difficulties in fulfilling the 120 hours dedicated to regency during the whole program.

Paniago, Nunes and Belisário (2020) identified a situation analogous to our concern.

Based on their training experiences in a Federal Institute of Education, the authors

concluded that, despite the institution's efforts, the residents had difficulties in fulfilling the

entire workload assigned to regency. The authors believe that it is practically impossible

to meet the requirements imposed by the Capes edict, because there are several

residents for a single preceptor. If they all did the regency individually, the preceptor

would no longer be able to teach his classes.

4 Final considerations

This paper sought to present some difficulties experienced during the

development of the activities of the Pedagogical Residency Program (Edital 01/2020), in

the context of the Spanish subproject of the State University of Feira de Santana. In order

to do so, we based our work on the criticisms made by three residents in their finalization

report of the first module (from November 2020 to May 2021), and on our experience

during the selection stage of the pedagogical team, as well as during the first six months

of the implementation of the above-mentioned Edictal.

It was possible to note three problems experienced in our context. The first one is

that, of the two schools in the field qualified for the Spanish subproject, only IFBA offers

Spanish, but as an option. The other institution will offer Spanish as an extracurricular

component, which should count on the adhesion of the students. As for the second, it

was possible to verify that the state and municipal schools, located in Feira de Santana,

do not offer the Spanish language in their curricula. We verified this reality during the
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qualification period of the field-schools, which is conditioned to a teacher graduated in the

area and who is working in the school. In the absence of a preceptor, the vacancies for

the 8 residents who are supposed to work at the institution are cancelled. Regarding the

third problem, we identified fear and uncertainty on the part of one of the residents of not

getting the number of students that he or she should or would like. This feeling occurs

because the Spanish courses in the qualified field schools will be offered, one in the

extension project model and the other as an extracurricular course. In both cases, there

is no certainty about the number of students and even less about the classes in which the

residents will be responsible for teaching. The low adhesion to the Spanish courses will

mean a concentration of residents in the same class, which may make it difficult for them

to fulfill their workload.

In conclusion, we consider that this work brings into discussion the curricular

component of the Spanish language in schools, as well as the importance of reviewing

some of the treatments of the Spanish area in the PRP. Moreover, it questions the State

about the offer of this curricular component, asking it to rethink policies of linguistic

education that can create conditions for undergraduates to find authentic spaces for the

development of praxis. We understand that, without it, the formation of these residents

will be compromised.

References

BRASIL. Edital 01/2020, de 06 e janeiro de 2020. Programa de Residência Pedagógica.
Disponível em https://www.gov.br/capes/pt-br/centrais-de-conteudo/06012020-edital-1-
2020-residencia-pedagogica-pdf Acesso em: 26 jun. 2021.

BOÉSSIO, Cristina Pureza Duarte. Práticas docentes com o ensino de língua
espanhola nas séries iniciais. Fundação Universidade Federal do Pampa, 2011, 264p.

CASARÕES, Guilherme Stolle Paixão e. A política externa interina e os riscos à
integração regional. Conjuntura Austral: jornal of the global South, v. 7, n. 37, p. 81-93,
2016. Disponível em seer.ufrgs.br/ConjunturaAustral/article/view/67702/38736 Acesso
em: 02 jul. 2021.

https://www.gov.br/capes/pt-br/centrais-de-conteudo/06012020-edital-1-2020-residencia-pedagogica-pdf
https://www.gov.br/capes/pt-br/centrais-de-conteudo/06012020-edital-1-2020-residencia-pedagogica-pdf
https://www.seer.ufrgs.br/ConjunturaAustral/article/view/67702/38736
https://doi.org/10.47149/pemo.v3i1.0000


PRÁTICAS EDUCATIVAS, MEMÓRIAS E ORALIDADES
Rev.Pemo – Revista do PEMO

Rev.Pemo, Fortaleza, v. 3, n. 1, e, 2021
DOI: https://doi.org/10.47149/pemo.v3i1.0000
https://revistas.uece.br/index.php/revpemo
ISSN: 2675-519X

14

COSTA, Carolina Caporal Dantas; GONÇALVES, Susana da Rocha Vieira. A residência
pedagógica e o pragmatismo na formação docente. Revistas de Estudios y
Experiencias en Educación, v. 19, n. 41, p. 307-321, 2020. Disponível em
https://scielo.conicyt.cl/pdf/rexe/v19n41/0718-5162-rexe-19-41-307.pdf Acesso em 27 jun.
2021.

GERHARDT, A. F. L. M. As Identidades Situadas, os Documentos Curriculares e os
Caminhos Abertos Para o Ensino de Língua Portuguesa no Brasil. In: GERHARDT, A. F.
L. M.; AMORIM, M. A.; CARVALHO, A. M. (Org.). Linguística Aplicada e Ensino: língua
e literatura. Campinas: Pontes, 2013. P.77-113.

GOMES, A. S. Refletindo acerca da inclusão da língua espanhola no currículo das
escolas públicas estaduais de Salvador - BA. In: GOMES, A. B. Língua espanhola:
enfoques didáticos, linguísticos e literários. Salvador: EDUNEB, 2015. p. 41-64.

GIGLIO, Célia Maria Benedicto. Residência Pedagógica: circulação de ideias, modelos e
apropriações na formação de professores. Formação Docente, v. 13, n. 25, p. 13-28,
2020. Disponível em: revformacaodocente.com.br/index.php/rbpfp/article/view/439/252
Acesso em: 28 jun. 2021.

FREITAS, M. C. de; FREITAS, B. M. de; ALMEIDA, D. M. Residência Pedagógica e sua
contribuição na formação docente. Ensino em perspectivas, v. 1, n. 2, p. 1-12, 2020.
Disponível em revistas.uece.br/index.php/ensinoemperspectivas/article/view/4540/3666
Acesso em 07 jul. 2021.

LAGARES, X. C. Ensino de espanhol no Brasil: uma (complexa) questão de política
linguística. In: NICHOLAIDES, C. et.al (Orgs); Política e Políticas Linguísticas.
Campinas: Pontes Editores, 2013. p. 232.

LEITE, Jamilly Ellen Rodrigues; ALMEIDA, Danusa Mendes. Programa Residência
Pedagógica como experiência de estágio no curso de pedagogia. Rev. Pemo, v. 3, n. 3,
1-12, 2021. Disponível em:
https://revistas.uece.br/index.php/revpemo/article/view/5581/4502 Acesso em 02 set.
2021

PIMENTA, Selma Garrido; LIMA, Marla Socorro Lucena. Estágio e docência. 8ª ed. São
Paulo: Cortez, 2018. 312p.

LATTIES, Lílian; KERSCH, Dorotea Frank. Entre a oficialização e desoficialização do
ensino do espanhol no Brasil: apontamentos e implicações da experiência amapaense.
Línguas e Letras, v. 20, n. 46, p. 85-104, 2019. Disponível em
file:///C:/Users/User/Downloads/21690-82296-1-PB.pdf Acesso em 5 jul. 2021.

https://scielo.conicyt.cl/pdf/rexe/v19n41/0718-5162-rexe-19-41-307.pdf
http://www.revformacaodocente.com.br/index.php/rbpfp/article/view/439/252
https://revistas.uece.br/index.php/ensinoemperspectivas/article/view/4540/3666
https://revistas.uece.br/index.php/revpemo/article/view/5581/4502
../AppData/Downloads/21690-82296-1-PB.pdf
https://doi.org/10.47149/pemo.v3i1.0000


PRÁTICAS EDUCATIVAS, MEMÓRIAS E ORALIDADES
Rev.Pemo – Revista do PEMO

Rev.Pemo, Fortaleza, v. 3, n. 1, e, 2021
DOI: https://doi.org/10.47149/pemo.v3i1.0000
https://revistas.uece.br/index.php/revpemo
ISSN: 2675-519X

15

MELLO, Diene Eire de et al. O Programa Residência Pedagógica: experiências
formativas no curso de Pedagogia. RPGE, v. 24, n. 2, p. 518-535,2020. Disponível em
https://periodicos.fclar.unesp.br/rpge/article/view/13631/9085 Acesso em 29 jun. 2021.

OLIVEIRA NETO, Benjamim Machado de; PEREIRA, Anny Gabrielle Gomes; PINHEIRO,
Alexsandra Alves de Souza. A contribuição do Programa de Residência Pedagógica para
o aperfeiçoamento profissional e a formação docente. Rev. Pemo, v. 2, n. 2, p. 1-12,
2020. Disponível em: https://revistas.uece.br/index.php/revpemo/article/view/3669/3199
Acesso em 29 ago. 2021.

PANIAGO, Rosenilde Nogueira; NUNES, Patrícia Gouvêa; BELISÁRIO, Celso Martins.
Residência Pedagógica em um instituto federal: narrativa dos (des)caminhos formativos.
Formação Docente, v. 13, n. 25, p. 67-80, 2020. Disponível em:
revformacaodocente.com.br/index.php/rbpfp/article/view/414/256 Acesso em: 28 jun.
2021.

RAJAGOPALAN, Kanavillil. Por uma linguística crítica: linguagem, identidade e
questão ética. São Paulo: Parábola, 2003.

RECUERO, A. L. P. C. Por que (não) ensinar espanhol no Brasil? As políticas
linguísticas e a gramatização no ensino do espanhol a partir da glotopolítica. Tese
(Doutorado em Letras) ─ Programa de Pós-Graduação em Letras, Universidade Federal
de Santa Maria, Santa Maria, 2017. Disponível em:
https://repositorio.ufsm.br/bitstream/handle/1/13693/TES_PPGLETRAS_2017_RECUER
O_ANA.pdf?sequence=1&isAllowed=y Acesso em: 01 jul. 2021.

SILVA Jr, Antônio Ferreira da. Reflexões sobre políticas de formação de professores de
línguas estrangeiras antes e depois da BNCC. Revista Ilustração, v. n. 3, p. 103-114,
2020. Disponível em journal.editorailustracao.com.br/index.php/ilustracao/article/view/32/29
Acesso em 25 jun. 2021.

SOUSA, Daiane Araujo de.; BARROSO, Mateus Lemos. A formação inicial docente em
Educação Física a partir do Programa Residência Pedagógica: um relato de experiência.
Rev. Pemo, v. 1, n. 2, p. 1-15, 2019. Disponível em:
https://revistas.uece.br/index.php/revpemo/article/view/3570/3125 Acesso em 02 set.
2021.

VARGAS, Diego da Silva; SOUZA, Alice Moraes Rego de. Discursos na
institucionalização do ensino de espanhol em Niterói/RJ. Educação e Realidade, v. 46,
n. 2, p. 1-24, 2021. Disponível em
https://www.scielo.br/j/edreal/a/Nn5TmtRbwd5QtPGVKm7n6MD/?lang=pt&format=pdf
Acesso em 05 jul. 2021.

https://periodicos.fclar.unesp.br/rpge/article/view/13631/9085
https://revistas.uece.br/index.php/revpemo/article/view/3669/3199
https://www.revformacaodocente.com.br/index.php/rbpfp/article/view/414/256
https://repositorio.ufsm.br/bitstream/handle/1/13693/TES_PPGLETRAS_2017_RECUERO_ANA.pdf?sequence=1&isAllowed=y
https://repositorio.ufsm.br/bitstream/handle/1/13693/TES_PPGLETRAS_2017_RECUERO_ANA.pdf?sequence=1&isAllowed=y
http://journal.editorailustracao.com.br/index.php/ilustracao/article/view/32/29
https://revistas.uece.br/index.php/revpemo/article/view/3570/3125
https://www.scielo.br/j/edreal/a/Nn5TmtRbwd5QtPGVKm7n6MD/?lang=pt&format=pdf
https://doi.org/10.47149/pemo.v3i1.0000


PRÁTICAS EDUCATIVAS, MEMÓRIAS E ORALIDADES
Rev.Pemo – Revista do PEMO

Rev.Pemo, Fortaleza, v. 3, n. 1, e, 2021
DOI: https://doi.org/10.47149/pemo.v3i1.0000
https://revistas.uece.br/index.php/revpemo
ISSN: 2675-519X

16 i Alex Sandro Beckhauser, ORCID: https://orcid.org/0000-0002-8102-1828
Universidade Estadual de Feira de Santana

Professor Assistente de língua espanhola na Universidade Estadual de Feira de Santana; Doutorando
e Mestre em Linguística pela Universidade Federal de Santa Catarina; Coordenador do subprojeto de
espanhol no Programa Residência Pedagógica
Contribuição de autoria: único autor responsável pela pesquisa bibliográfica, análise e interpretação
dos dados.
Lattes: http://lattes.cnpq.br/8921272451160682.
E-mail: asbeckhauser@uefs.br

https://doi.org/10.47149/pemo.v3i1.0000
https://orcid.org/0000-0002-8102-1828

