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Abstract 
This article is composed as an effect of a research developed collectively with the 
research group Workshop for Inventive Training of Teachers of the Graduate 
Program in Education – Formative Processes and Social Inequalities and a diaristic 
work of a specialized educational support teacher in a school in Niterói (RJ). The 
work analyzes capacitism and attitudes of oppression and prejudice about the 
subjectivities called disabled, through intervention research as a thought exercise 
that proposes cartography. The writing discusses the effects of a culture of 
normality, called capacitism. A posture that hierarchizes bodies in relation to 
people as a function of corponormativity, that defines subjects with a vision of 
incapacity. It is a problematization that affirms the gesture of meeting, conversation 
and listening as a possibility to problematize the instituted knowledge. 
Keywords: Capacitism. Cartography. Disability. Normality. 
 

Conversar e encontrar: escritas cartográficas anticapacitistas em uma 
escola de Niterói (RJ) 

 
Resumo  
Este artigo compõe-se como efeito de uma pesquisa desenvolvida coletivamente 
com o grupo de pesquisa Oficina de Formação Inventiva de Professores do 
Programa de Pós-Graduação em Educação – Processos Formativos e 
Desigualdades Sociais e de um fazer diarístico de uma professora de apoio 
educacional especializado em uma escola de Niterói (RJ). O trabalho coloca em 
análise o capacitismo e as atitudes de opressão e preconceito sobre as 
subjetividades chamadas de deficientes, por meio da pesquisa-intervenção como 
exercício de pensamento que propõe a cartografia. A escrita coloca em discussão 
os efeitos de uma cultura de normalidade, chamada de capacitismo. Uma postura 
que hierarquiza os corpos em relação às pessoas em função da 
corponormatividade, que define os sujeitos com uma visão de incapacidade. 
Trata-se de uma problematização que afirma o gesto do encontro, da conversa e 
da escuta como possibilidade para problematizarmos os saberes instituídos.  
Palavras-chave: Capacitismo. Cartografia. Deficiência. Normalidade. 
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1 Introduction 

 

In this article, there is an excerpt of affectations that arose in the development of 

the research, which was written collectively, in the research group Oficina de Formação 

Inventiva de Professores (Workshop for Inventive Training of Teachers – Ofip) of the  

Pós-Graduação em Educação – Processos Formativos e Desigualdades Sociais, da 

Faculdade de Formação de Professores (Postgraduate Program in Education – Formative 

Processes and Social Inequalities, of the Faculty of Teacher Training, UERJ).  

This is a research that is affected by the encounters and conversations thought up in 

the intercession with Gilles Deleuze and Claire Parnet (1998, p. 6), making us aware of the 

affirmation: “no proper name designates a person, but rather something passed on in the 

encounter, capturing something that would be in the other, forming an exchange, a 

mixture”, affirming the effects forged between and with others. Through this statement, we 

enter the problematic field of research in order to think of other ways of doing pedagogy 

that are crossed by the fields of pedagogy, philosophy and art, which call for experience 

and writing in the power of anticapacity action in a municipal school in Niterói (RJ).  

Displaced by these intercessions, we seek to problematize the logic of absolute 

and definitive convictions of “conditioning”, as rules to follow, impositions, prescriptions to 

frame or correct the way of being and its stereotypes. “A body that is manipulated, shaped, 

trained, obeys, responds, becomes skillful or whose forces are multiplied” (Foucault, 1999, 

p. 117). Assuming that, in the exercise of the role of specialized educational support 

teacher in her daily practice, it would be possible to invent ethical and generous actions to 

accompany the subjectivities that we name as disabilities. 

Through this concern with capacitist logics that are not concerned with the 

otherness of students, we also began to problematize the concern with inclusion at any 

cost, but what kind of inclusion is this? Thinking about inclusion is different from following 

normative guidelines that say that the student should be in the classroom, without worrying 

about the unique issues of the so-called disabled person. 
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Thinking about the person and committing to meeting so as not to be impregnated 

by the words of others, talking to get to know the person and listening as a gesture that 

enables a way of being together and, consequently, intervention without this established 

and absolute understanding, but of affirming the difference and affirming the person before 

the disability.  

In becoming1-specialized educational support teacher and teacher advisor, 

through gestures of encounter, conversation, listening and cartography, we affirmed our 

way of doing research and betting on an ethical-aesthetic and political education. “Ethics 

because it opens up the possibility of making choices. Aesthetic because it is possible to 

create a beautiful and free formation, and political because of the attitude of forging new 

encounters, in order to differ from what we are” (Dias, 2011, p. 260). 

The cartographic writing is done as a conversation that problematizes the field of 

action and research in capacitism and is based on the desire to problematize, but above 

all, to make the discussion a way of affirming a problematic, critical and articulating field to 

the demands of the movements of so-called disabled people. There are three axes of 

analysis and intervention: the rights of people with disabilities; the institution of disability 

and the training of teachers involved in cartographic modes and anticapacity policies linked 

to art. The idea is to summon up experience and writing as the potential for anticapacitist 

action in educational practices and to accompany processes. 

These and other issues become fundamental to denaturalizing established 

practices that enhance ableism and its standardized logics, which make it more difficult for 

these students to fit in outside the normative pattern and it is possible to say that 

displacements enhance the ability to differentiate oneself in order to invent oneself and 

thus be able to, “position oneself between existential territories in constitution” (Dias, 2011, 

p. 260).  

 

 
1 “Becoming” (“devir”) is becoming different from oneself. It is the potential to happen, differing from itself 
without ever being confused with the state resulting from this change. Luis Fuganti, in Pesquisar na diferença: 
um abecedário (2012, p. 73). 
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2 Methodology 

 

Sunny day... What a delight it is to be here with M. warming us up in the heat of the 
sun and through our encounters and conversations, which are forged by looking at 
each other... I think he knows when I'm not well, just as I know when he's not. One 
day he saw me crying, he looked right into my eyes and for a long time... I'm sure 
he understands... (Diary entries – 2019). 

 

Moved by the ways of perceiving, feeling, learning and by everything that has been 

said about this student, such as judgments like: “he's a grown man, black, gluttonous, 

doesn't speak, has intellectual disabilities, wears diapers, has no stimulation, is strong and 

aggressive and sometimes arrives doped up. Without any family, living in a shelter since 

he was four years old” (Cavalcante, 2022, p. 13), several questions came to light, which 

we can highlight: how do we relate to a person who is aggressive? How to do activities if 

the person is doped up? How to talk if the person is not verbalized? 

These questions allowed us to analyze our own learning process, to think about the 

students' notions of skills and competencies, and also our own. We think about the feeling of 

unpreparedness, the fears and worries that a new encounter may or may not bring, because 

these feelings are anticipations or guidelines given to us by third parties about people who are 

different from the norm.  

Therefore, this writing is the effect of the intervention research and the analysis of 

the field diaries that allow us to make an analysis, immersed in it, capable of problematizing 

the conditions of inclusion and the “various discursive practices that determine truths” 

(Rocha, 2013, p. 8) about inclusive education. Thus, intervention research (Rocha; Aguiar, 

2003) is linked to the cartographic and diaristic mode (Kastrup, 2019) to problematize 

instituted logics and forge openings for instituting practices (Rodrigues, 2007). Something 

close to what Rolnik (2006) teaches, namely: multiplicity is like a rhizome and like a plant 

that finds ways to grow – clarity, humidity, obstacles, gaps, detours, etc. Nothing is fixed. 

In this sense, the text is written cartographically in intercession with Gilles Deleuze 

and Claire Parnet (1998). The aim is to affirm the effects of an encounter forged in between 

and everything else that arises from these encounters, as well as the cartography that is 
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being built to “problematize events and convictions that are forged in different ways of 

relating, of knowing, of seeing practices, their uses and disuses and the effects on training 

and life” (Cavalcante, 2022).  

Cartographic writings materialize in Delignyan practices, which focus on the experience 

of encounter, which welcome experience and otherness, making their trajectories vibrate. It's 

important to say from the start of this article that when we talk about understanding “disability as 

an institution, it means admitting that at the same time that certain care for people with disabilities 

emerged, the meanings and destinies attributed to them also began to be constructed” 

(Cavalcante, 2022).  

Thus, with the analyses and interventions carried out in a public school in Niterói, 

Rio de Janeiro, it is possible to highlight the need to problematize words and attitudes and, 

at the same time, force the search for possible ways to think about forms of inclusion.  

 

3 Between conversations, diaries and a problematic field  

 

Thinking about capacitism in relation to social justice requires a greater 

understanding of the anticapacitist struggle and its modes of oppression. Regarding the 

definition of capacitism: 

 

A network of beliefs, processes and practices that produces a particular type of self 
and body (the bodily pattern) that is projected as perfect, typical of the species and 
therefore essential and fully human. Disability, then, is presented as a diminished 
state of the human being [...] term “norm(al)”, a bodily standard by any other name; 
is both a value and a judgment, as Canguilhem argued: [...] how ambiguous this 
term [normal] is because it designates at the same time a fact and a value attributed 
to that fact by the speaker, by virtue of a value judgment for which he takes 
responsibility [...] It is not the disability that is unthought of, but capacitism, or more 
precisely capacitist relationships that are unthought of, making the task of 
undertaking studies in capacitism even more challenging. It's worth reminding 
ourselves that “ability” or what I now call capacity is a norm and not a fact that is 
always in postponement and sometimes aspirational, depending on the framework 
of the reference body (Campbell, 2021, p. 2). 

 

It is in the commitment to denaturalize these practices of domination that writing/ethos 

takes place, with an emphasis on modes of alterity and welcoming difference. Writing “is 
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guided by problematization, by questioning what disrespects the existence of others, causes 

them suffering or limits their power to live” (Mello, 2019, p. 84). 

 

B. is enrolled in the 6th grade of middle school. Appointed to me so that I can 
accompany him. No medical report, but the mother was instructed by the school to 
go to a doctor to check for the possibility of a disability or disorder. I went to see 
him. I've noticed a certain aggressiveness, but nothing that differs from the behavior 
of the boys in his class. He's the biggest in the class and seems to want to be the 
sheriff (lol). After a few days of meetings and conversations, I checked his school 
record. If you looked at it, you could tell it was a “rap sheet” because of the number 
of notes of fights, but without a specific reason. I then went to check the family 
history. Son of a divorced mother with a troubled relationship. Scared to death of 
his mother, won't accept being told that the school will call his mother in for a chat. 
What to think? There could be any number of possibilities. He can read, write and 
understand explanations. It could be that he really does have an issue, but it could 
be that it's an influence in his own home, causing him to reproduce what he goes 
through. They may prescribe medication to “docile this body” when they see him 
(Diary entries – Cavalcante, 2022, p. 55). 

 

This diary entry raises more questions: how can this body be calmer without 

medication? How can I get closer if he doesn't accept my “close presence2, in order to 

promote a unique experience” (Rodrigues; Ribeiro, 2019, p. 298)? A writing driven by the 

practices of Deligny (2018a) and his art of living together with the institutional movement 

of inclusion with the behavior of autistic children in asylums (who live in institutions), difficult 

and delinquent, sought another form of verbal and representative language “of these 

people” (as he called them), being a paradigm shift in the art of living together.  

This way of seeing the “other” allows Deligny (2018b) to distinguish himself from 

humanist and reparative discourses, which refuse to normalize the mentally ill, delinquents and 

outcasts. This makes us wonder: how is inclusion constituted and the practices instituted in basic 

schools? How can we problematize the gaze, inclusion, with a focus on the experience of 

encounters? Deleuze states that to problematize is to show “the conditions of a problem's 

position do not disappear with its solution, because it persists beyond the solutions it may 

eventually receive” (Lemos; Cardoso Júnior, 2012, p. 189).  

 
2 “Close presence” is a form of resistance to the educational norms conventionally adopted in clinical 
processes related to autism (Poppe; Taborda, 2018, p. 278). 
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In this conception, we see: 

 

Deligny (1913-1994) worked for fifty years with children and adolescents 
considered maladjusted, delinquent, psychotic and autistic in France, seeking to 
escape the incessant control and impositions of ways of being, and offering other 
opportunities in a society that excludes or seeks to normalize difference and 
diversity. The approach to Fernand Deligny [...] is shaped by problematizing 
questions: how can we deal with the strange, madness and deviance without using 
tools that frame, fix or imprison? How can we cause shifts in the logic of the 
normalization of life that affects the social field and the care of others in institutions 
of health, assistance or justice? How can we create devices that promote other 
ways of living with difference and that create ethical, aesthetic and political 
openings for the transformations in thought, sensitivity and clinical actions 
underway today? 
Adapting, correcting and adjusting are requests often made by families or 
institutions that refer children or adolescents to CAPSI. In these requests, one 
hears the suffering, anguish and exhaustion of a family member, a shelter worker 
or a teacher asking for support, as well as talk of resistance to dealing with 
difference in everyday life and in the social fabric, coupled with the expectation of 
a quick response that will cancel out or correct the “problem” in question (Mendes; 
Castro, 2020, p. 345). 

 

We can rethink this problem: how can we cause displacement in educational 

institutions, thinking about the otherness of these students? Foucault (1999), in his book 

The History of Sexuality I: The Will to Knowledge, analyzed the subject and the strategies 

of subjection of the body, such as “the flesh” in the Christian conception, the hysterization 

of women, the denomination of the perverse, the regulation of populations and the family, 

and his studies spread to factories, hospitals and prisons. Disciplinary forms that affect 

bodies in order to standardize behavior, ways of being, acting and saying, defined as 

anomaly, madness or illness (Mendes; Castro, 2020). Through these different practices – 

psychological, medical, penitentiary, educational – a standard model of humanity was 

formulated. 

 

This mass culture precisely produces individuals; normalized individuals, 
articulated to each other according to hierarchical systems, value systems, systems 
of submission – not visible and explicit systems of submission, as in animal 
ecology, or as in archaic or pre-capitalist societies, but much more veiled systems 
of submission. And I wouldn't even say that these systems are inward or 
internalized according to the expression that was very much in vogue at a certain 
time, and which implies an idea of subjectivity as something to be fulfilled. On the 
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contrary, there is simply a production of subjectivity. Not just a production of 
individualized subjectivity – the subjectivity of individuals – but a production of 
social subjectivity, a production of subjectivity that can be found at all levels of 
production and consumption (Guattari; Rolnik, 1996, p. 16). 

 

It is this standardization that produces normalized, hierarchical individuals and 

that transforms society, also creating norms of conduct and producing subjectivity. What 

Foucault describes as: 

 

The disciplinary power that “trains” the multitude in order to appropriate it, making 
it necessary to separate it into individual elements, analyzing, differentiating, all 
those who break the norm. To do this, one of the devices is the “gaze” [...] 
Disciplinary power is not discontinuous, on the contrary, it implies a continuous 
control procedure; in the disciplinary system, you are not at someone's eventual 
disposal, you are perpetually under someone's gaze or, in any case, in the situation 
of being looked at (Foucault, 2006, p. 59). 

 

A panoptic gaze that, on the one hand, automates and de-individualizes, 

universalizing behaviors, making visible those who are “outside the norm”, imposing 

individualizing discipline on those who are excluded; and, on the other hand, universalizes 

disciplinary controls by modifying behavior, training or “taming” individuals. Foucault (1999, 

p. 187) draws attention to the problem: “Should we still be surprised that prisons look like 

factories, schools, army barracks, hospitals, and that they all look like prisons?”  

In this sense, thinking and acting with anticapacity practices problematizes this 

normalization of school knowledge and the wisdom that students carry in their bodies and 

which is sometimes disregarded by schools and, above all, by society. Mapping these 

thoughts of what goes on the school, we present a passage from the field diary of one of 

the researchers: 

 

Today, I was very saddened to see this open capacitism in conversation with a 
colleague (a support teacher, like me). When I proposed the idea of entering our 
students in an institution's photography competition, I heard her say the following 
phrase, which still echoes in my memory: “No, we can't, they have disabilities. They 
are unable to!” I reply: “We already have the no”. How can one have that look, being 
a support teacher? If we don't believe, who will? (Diary entry – Cavalcante, 2022). 
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The support teacher's speech, which is not necessarily the individual's, refers to 

the capacitism instituted in school knowledge and practices about people with disabilities. 

The inscriptions that inhabit teachers' bodies need friction, problematization. What does it 

mean when what is proposed with the research is to make naturalized capacitist practices 

seen and spoken about? How can we get away from them if there is no problematization 

of the multiple institutions at play in working with children and young people who are called 

disabled? Capacitism can also appear in other cases, such as students who are not yet 

fully literate and/or who do not pronounce and/or write outside the normative standard. This 

hegemonic, judgmental knowledge hinders the literacy process of these students. 

 

M. doesn't like to read in front of other people, he's embarrassed. When he reads, 
he speaks very quietly so that no one can hear, for fear of making a mistake and 
being made fun of. I remember a teacher asking me to leave the classroom with 
him so that I could do some literacy work with him, saying that she wasn't a literacy 
teacher. The suspicion is that M., who is in 7th grade, has dyslexia, but these are 
just assumptions. His mother, under pressure from the school's pedagogue, took 
him to a doctor who, without asking for any tests, gave him a medication to help 
him concentrate. However, he couldn't adapt and his mother ended up stopping the 
medication on her own and never went back to the doctor. Another issue involving 
M. is that they think he can't speak. The other day, he asked the coordinator a 
question about the next class, using an unconventional way of expressing himself, 
just like the boys his age, the region he lives in and the linguistic and cultural 
peculiarities of his family, which is all from the northeast of Brazil: “What class will 
we has now?” and the coordinator replies: “When you learn to speak, I'll answer 
you”. His mother and father have only studied up to the 4th grade of elementary 
school and are unable to teach him. Attention is what M. needs most (Diary entries 
– Cavalcante, 2021). 

 

Perhaps, what we want to analyze and intervene in, with diarized cartographic 

writings, forces us to think that it is not possible to exempt the social and cultural aspect to 

the detriment of the pathologization and medicalization of students. Both constitute the 

subjectivities of the students. The fact that M. is still in the literacy process and can't read 

by normal standards doesn't define him. M. is very perceptive, likes math and his math 

teacher took him to the robotics group, which won the state championship the following 

year. In the midst of so many issues, how can we guarantee the inclusion and permanence 
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in school of these students? How can we create strategies that are sensitive to 

singularities/differences and promote a processuality in schooling? 

This is one of the cartographic writings that we bring to think about other ways of 

constituting the self and worlds, open to a perspective that is not closed to the unfinished 

and uncompleted gestures of each student, each teacher. To this end, we articulate 

inventive teacher training (Dias, 2012) with special education so that, at the same time as 

inclusion, we can make visible other ways of inhabiting a problematic field in which it is 

possible to forge gaps and produce other ways of seeing, writing and relating to oneself 

and others (Dias, 2010). 

Something close to what we have forged with M., who had the opportunity to 

experience new and different readings, and this meant that they no longer saw him as the 

“problem” in the classroom and began to see him as the “robotics champion”, reverberating 

in his own reading of himself and becoming self-confident. It is important to constantly 

problematize our incompleteness. It's common to think of a majority future (when I'm big, 

when I have power...), when the problem is that of a becoming-minority: not pretending, 

not doing as or imitating the child, the madman, the woman, the animal, the stutterer or the 

foreigner, but becoming all of these, in order to invent new forces or new weapons 

(Deleuze; Parnet, 1998). 

With this, it is possible to go back to the principle of capacitism, to be able to say 

that the biomedical knowledge of Modernity brings different categorizations to individuals. 

“The utterance is the product of an agency, always collective, which brings into play, in us 

and outside us, populations, multiplicities, territories, becomings, affections, events” 

(Deleuze; Parnet, 1998, p. 43), as a process of differentiation. “The event is not what 

happens (accident), it is in what happens the pure expression that signals and awaits us” 

(Deleuze, 1974, p. 83). 

It is with this problematization that we are betting on cartography, as analysis and 

intervention, so that the reader can find in this article a series of diaristic writings that have 

the challenge of an ethopoiesis, that of transforming truth into ethos, a way of life: 

 



 

 

PRÁTICAS EDUCATIVAS, MEMÓRIAS E ORALIDADES 

Rev.Pemo – Revista do PEMO 

 
 

 

 

Rev. Pemo, Fortaleza, v. 7, e14018, 2025 
DOI: https://doi.org/10.47149/pemo.v7.e14018 
https://revistas.uece.br/index.php/revpemo 
ISSN: 2675-519X 
 

 
 

11 

The other day, on the first day of an autistic student, who has moved on to sixth 
grade, visiting his classroom, a teacher didn't hold back and asked me the following 
question: he's quite tall... is he aggressive? Has he ever hit you? Referring to the 
student he had just met. With an affirmative answer and completed with: in fact, 
many times. Then the teacher replies: you're going to heaven! (Diary entries – 
Cavalcante, 2024).  

 
The teacher, like so many people, doesn't understand that these “strange” bodies can 

and should occupy the same spaces (not just school spaces) as the so-called “normal” ones. 

How can we talk about inclusion policies in the field of education with so many pre-judgments? 

How do we qualify a person based on concepts that have been established within us? 

 

Typically, the literature within cultural and disability studies has focused on the 
practices and production of capacitism, specifically examining the attitudes and 
barriers that contribute to the subordination of disabled people in liberal society.  
Disability is a set of assumptions (conscious or unconscious) and practices that 
promote the differential or unequal treatment of people due to real or presumed 
disabilities (Campbell, 2008, p. 1). 

 

Currently, the strategy adopted for this social change is the insertion of people with 

disabilities into normative civil society, in order to change these negative attitudes and 

provide reparations in the event of lasting vulnerability (Campbell, 2008). This reminds us 

of a situation at school: at the beginning of each school year, we usually show a video with 

the faces of students with disabilities, so that each teacher can get to know their student.  

In this sense, the article is designed with the idea of positioning itself “happening”, in 

conversation with the school and the university, amidst the concerns and tensions that provoke 

displacements, among the micro-politics of inventive teacher training, positioned in the present 

(Dias, 2023). How to open up to conversation while affirming the need for “unlearning”3 and 

denaturalizations? The idea of conversation, with Deleuze and Parnet (1998), is a 

problematization that constitutes a becoming on a plane of forces. To converse with in order to 

de-individualize processes is to exercise this problematization. 

 
3 Singularizing gestures, practices and achievements, taking into account the fabrics of a journey-formation 
between two – university and basic school – opens up space and time for “unlearning” (Dias, 2017, p. 11). 
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The cartographic writings are organized into three conversations, namely: with the 

rights of people with disabilities; with the institution of disability and with the training of 

teachers involved in cartographic modes and anticapacity policies. The article aims to 

discuss the implementation of public policies, with regulations, deliberations and standards 

for people with disabilities. In Brazil, we have several laws, described as inclusive 

movements, that deal with this topic. However, when we analyze emancipatory social 

change, we realize that these displacements go beyond these norms. We need to think 

about strategies for the implication and transformation of new values, with different 

approaches to those we have in disability studies.  

At another point, we will talk about the concept of disability, with attention to studies 

on disability itself and thinking of it as a “disability” institution, as a production of exclusion, 

the understanding of normality and inclusion policies, which are different from 

standardizations. Finally, the conversation forces us to think about teacher training, 

intertwined between implicational processes with cartography, forging anticapacity policies, 

as a means of displacing the already established.  

 

3.1 Conversations with public policies and the rights of people with disabilities 

 

In recent years, the struggle for public policies and the debate for an inclusive 

perspective for people with disabilities have intensified, not only in terms of educational 

inclusion, but also in life itself. Giving a bit of context to the regulations, we can see some 

existing inclusive movements in disability studies in Brazil. 

First movement: Federal Constitution of 1988, which states in art. 5: all are equal 

before the law, without distinction of any kind, guaranteeing the inviolability of the right to 

life, liberty, equality, security and property and art. 205: education, a right of all and a duty 

of the State and the family, will be promoted and encouraged with the collaboration of 

society, aiming at the full development of the person, their preparation for the exercise of 

citizenship and their qualification for work. 
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Second movement: Law 7.853/1989 establishes general rules, ensuring the full 

exercise of the individual and social rights of people with disabilities with effective social 

integration, with the guarantee of inclusion in public, private and special educational 

systems.  

Third movement: Law 8.069/1990 – Estatuto da Criança e do Adolescente (Statute 

of the Child and Adolescent – ECA) – guarantees the full protection of children and 

adolescents, without discrimination based on birth, family situation, age, gender, race, 

ethnicity or color, religion or belief, disability, personal development and learning condition, 

economic condition, social environment, region and place of residence or any other 

condition that differentiates people, families or the community in which they live.  

Fourth movement: The Salamanca Statement, signed at the World Conference on 

Special Needs Education in Salamanca/1994, does not have the effect of law, but is 

considered one of the main movements for the rights of people with disabilities. Created at 

the initiative of the United Nations (UN), the Statement showed the whole world the need 

to draw up public policies to serve everyone equally, regardless of the different ways in 

which people present themselves. It affirms that every child has the right to specialized 

care according to their unique interests, abilities and learning needs. With its participation, 

Brazil is now committed to transforming educational systems into inclusive ones, 

guaranteeing a child-centered pedagogy capable of meeting these needs, and adopting 

inclusive guidelines to combat discriminatory attitudes.  

Fifth movement: Law 9.394/1996 – Lei de diretrizes e bases da educação (Law of 

guidelines and bases of education – LDB) – guarantees equal conditions for access and 

permanence in school; freedom to learn, teach, research and disseminate culture, thought, art 

and knowledge; pluralism of ideas and pedagogical conceptions; respect for freedom and 

appreciation of tolerance. 

Sixth movement: Law 10.048/2000 guarantees the right to priority service for people 

with disabilities, people with autism spectrum disorders, elderly people aged 60 or over, pregnant 

and breastfeeding women, people with infants, obese people, people with reduced mobility and 

blood donors.  
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Seventh movement: Law 10.098/2000 establishes general rules and basic criteria 

for the accessibility of people with disabilities and reduced mobility, reducing barriers and 

obstacles on roads and in public spaces, as well as in furniture, construction and renovation 

of buildings and means of transportation.  

Eighth movement: Decree 3.956/2001 – Inter-American Convention on the 

Elimination of All Forms of Discrimination against Persons with Disabilities – aims to 

prevent and eliminate all forms of discrimination against people with disabilities and to 

promote their full integration into society. 

Ninth movement: Law 12.764/2012, known as the Berenice Piana Law, created the 

National Policy for the Protection of the Rights of People with Autism Spectrum Disorders, 

regulated by Decree 8.368/2014, which guarantees the rights of autistic people and 

equates them with people with disabilities. 

Finally, we would like to highlight Law 13.146/2015 – Lei Brasileira de Inclusão da 

Pessoa com Deficiência (Brazilian Law for the Inclusion of People with Disabilities), better 

known as the Estatuto da Pessoa com Deficiência (Statute of People with Disabilities) – 

which ensures that people with disabilities can exercise their fundamental rights and 

freedoms on equal terms.  

Although we have so many movements ensuring the rights of people with 

disabilities and beautiful words like: equal opportunities, fundamental rights and freedoms, 

social inclusion and citizenship, that they will not suffer any restriction of participation and 

that they will not suffer any discrimination and attitudinal barriers, this is not exactly what 

we see in our daily lives. To talk to this lead, we left a diary entry: 

 

Teacher, I can't see properly. My phone is old, it was my mother's and now it's 
mine. After it fell to the ground, I can't see properly. It's all blurry or else it's all red 
(Student MK in one of the remote classes in 2021) – There is a suspicion that MK 
has dyslexia, as he has many indications, but regardless of the fact that he doesn't 
have a medical report, we work to help him overcome his difficulties, without the 
teachers' credibility in him and in me. Studying remotely makes your concentration 
and literacy process even more difficult. All the teachers already know him, 
because he appears in every class like this: “Good morning! My name is MK and I 
can't read!”. And I hear a lot of complaints or laments from teachers, saying that 
they don't know what to do... (Diary entry – Cavalcante, 2021). 
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Will we be able to move forward if we don't change our gestures and our capacitist 

view of the subjectivities we call people with disabilities?  

 

3.2 Conversations with the institution of disability 

 

In this conversation, we took as a practice the critical analysis of the conception of 

disability, with attention to studies on disability itself, starting from the point that “capacitism is 

structural and structuring” (Gesser; Block; Mello, 2020). Subjects are conditioned to a 

corponormative ideal, based on producing oppression in what is different, in other words, black 

people, indigenous people, the elderly, people who have a body with impediments that should 

be understood in political terms and no longer strictly biomedical. 

This critical analysis requires us to think together with the production of exclusion 

and the understanding of normality and with the production of institutional practices. 

Thinking about non-hegemonic education, with an emphasis on analyzing disability as 

social oppression. And how do we think about this anticapacity education? Intervention 

research and the analysis of field diaries make it possible to make this connection, this 

union, the linking of practice and research. Immersed in the research-action movement 

itself. Problematizing the conditions of inclusion and the “diverse discursive practices that 

determine truths” (Lopes; Fabris, 2013, p. 13) in special education from an inclusive 

perspective. Another issue is the choice of relationships, subjects and the effects produced 

by encounters. With this choice, it is possible to activate the plane of forces and escape 

from binarism, representations and identities to open up to multiplicities, inventions and the 

production of subjectivity.  

The concept of cause and effect and the production of truth lead people to believe 

that we are and will continue to be what they think we are (Machado, 1999). In this way, 

invalids, incapacitated, excluded, crippled, deformed, alienated, mentally challenged, sick 

or degenerate can be summed up as infamous subjects, who have the characteristics of 

historical invisibility (Lobo, 2015). This is where capacitism comes in, projecting its effects 

and exclusions onto a divergent body.   
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In the concept of human rights, equality is linked to differences, but in practice there 

are inequalities. As we can see, there is a certain distance between the laws and fairness 

towards people with disabilities. “Being at school” is confused with “guaranteeing the 

conditions for being at school”. Being in school guarantees access, but guaranteeing the 

conditions for being in school is the way to do things differently in order to guarantee equity. 

The production of discrimination against people with disabilities is not just not 

allowing them to occupy the same environments as us, but accepting the capture of our 

thinking to categorize, classify, name these people who have some impediment, turning 

them into incapable, unfit, as if they could choose.  “The closer we are to the reference 

body, the more we will be rewarded, receiving rights and privileges” (Campbell, 2021) and 

the further away from this ideal body, the more we will be seen as deficient and 

maladjusted.   

The construction of the stereotype of the disabled person came with the great 

maritime discoveries and the exotic beings, the monstrosities that have always occupied a 

place in our imagination. Furthermore, “the ancient medieval fantasies about a physically 

monstrous humanity” (Lobo, 2015, p. 27). We can affirm that there is an idea of science 

that regulates in favor of a conception of normality, as well as the understanding of 

indigenous people, who were and perhaps still are considered by some to be “vagabonds, 

indolent, as well as cannibals, treacherous, lacking faith, law, rebellious by nature [...] 

indigenous people are the Devil's people” (Lobo, 2015, p. 35-36).  

With the contributions of Lobo (2015), we can analyze the practices, gazes, 

discourses, norms and ways of being of the “infamous” subjects with so many other 

nomenclatures to define these subjects, denied in many moments of history and in their 

unfolding in the present (Cavalcante, 2022). 

 

I look at M. and think that there's no one to visit him at the shelter. His grandmother 
gave him to the shelter when he was two years old, saying she was already old and 
couldn't afford to raise him. I remember they didn't want him at school and his 
descriptions were heavy and very excluding: “He's a grown man, black, strong, very 
violent and aggressive.” They said this to all the teachers and, as a result, everyone 
was afraid of him. To bring him to school, we had the help of the special education 
coordinator of the center where the school is located and only then, with this 
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support, were we able to get him out of that environment to occupy other spaces. I 
couldn't go there anymore, I was getting depressed and every time I went home I 
cried because I had to leave him there. He was enrolled in the ninth grade and 
loved to sit in the courtyard, soaking up the morning sun (a habit he had acquired 
in the shelter). Whenever there was a group of boys and girls, he would run to sit 
near them and join in the conversation, even if he didn't say a word, and what 
happened? Everyone dispersed in fear of M. (Diary entries – Cavalcante, 2019). 

 

Materializing, making disability seen and spoken about as an institution in writings, 

in gestures of life, is the primary subject of an anticapacitist intervention research. This little 

diary shows the meanings attributed to people with disabilities and their destinies, which 

implies that the view of these students is based on the choices of capacitist logics. Over 

time, the school got used to having him (M.) in the corridors, in the courtyard, taking part in 

PE classes, in meetings and in conversations in the student groups, and this made the fear 

of the unknown cease to exist. A political discussion that differentiates between being in 

school and guaranteeing the conditions for being in school. Thinking about the relationship 

between different experiences in order to forge an anticapacitist policy. 

With Rolnik and Guattari (1996), it is possible to analyze and intervene together 

with a vibrant gaze that gives strength to face the demands of macro-politics. This way of 

working and researching repositions us with resistance in the fabrics of micro-politics and 

cartography as a possibility of problematizing instituted and instituting practices: “What 

could I do in addition to what I do? What devices could cross our encounters, other than 

those we already use?” (Diary entries – Cavalcante, 2019). 

Other cartographic writings accompany the becoming of the researchers in their 

encounters between university and elementary school: one is a university professor and 

the other a specialized educational support teacher. The aim is to think about teacher 

training through invention and a different way of existing at school, in the lives of students 

and their differences, which allows us to get to the heart of cartography by activating the 

forces plan (Kastrup, 2023). With the ways of working on inventive teacher training, through 

meetings and conversations, we accompany processes. This doesn't mean being the same 

as someone else, but it is an ontology of existence. “Lives of a few lines or a few pages, 
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misadventures and adventures without names, brought together by a handful of words” 

(Foucault, 2003, p. 203).  

School is like that... A tangle of life lines, pages to be written, nameless adventures 

and misadventures that are articulated with possible paths in practices that cross 

pedagogical, philosophical and artistic fields and call for experience and writing in the 

power of anticapacitist action. It (school) is a disciplining mechanism and, with this, it 

reproduces sanctions, rewards and constitutes a social hierarchy, that is, the subjects of 

knowledge – teachers – and those without light – the students. But there is also a 

subdivision within the group of students: 1. those who learn; 2. those who are average; 3. 

those who don't learn, known as “special” or “problem” students. 

Is there a way to equalize so much diversity at school? How can we escape the 

dichotomies that produce categorizations of those “with disabilities” or those “without 

disabilities” to explain failure to learn? How can we implement a pedagogical practice for 

all, while welcoming diversity and working on difference? To talk about these issues, we 

think about the meeting with the other. First we need to get to know the student, not know 

anything about the student, look at the difference as a way of looking at ourselves (Lara, 

2003). Provocations of their own experiences in knowing who “that body” is, “who the 

person is”, knowing what they like, seeing “with their eyes and heart open to what the 

relationship can give” (Lara, 2003, p. 13). To challenge ourselves to look beyond what is 

presented and tread new and different paths that move us, make us fall in love, conquer 

us, so that we can go on to new learning, new meetings and conversations (Cavalcante, 

2022). In the midst of the tension of the vibration of the body and perception, this same 

tension drives us to invent what is possible, as we find ourselves in a situation of crisis and, 

at the same time, it helps us to think/act and create other forms of sensation, such as the 

gaze, for example. 

 

P. looks you in the eye, likes to hold hands and walk around the school. Listening 
to the silence, the singing of the wind and the birds... Simple things, which we don't 
even realize in our daily lives, but which for him are as important as living (Diary 
entries – Cavalcante, 2022). 
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To look differently in order to weave with others a sharing, hand in hand, a 

research, a living. Our practices include cartographic writing, dance, music, poetry, play, 

encounters and conversations woven through intervention research, which emphasizes 

experimentation as a process, practices and ways of perceiving, feeling, learning and 

unlearning, which point to meanings to escape from certain registers, such as the 

dissonances of Delignyan practices (Cavalcante, 2023), analyzing the effects and 

production of subjectivity emerging from these encounters with the subjectivities called 

people with disabilities. 

We take the principle of inventive training seriously – increasing the degree of 

bearability of living through an experience of problematization – so that, by problematizing, 

we can forge meetings and conversations and remain with the problem, forging differences. 

A piece of writing that reveals the teacher-researcher's anxieties about how to break away 

from what has already been set? Beyond words, it's about provoking thinking and meetings 

and conversations. In this becoming of teacher-researchers, “formation is the world, 

embodiment and affectability” (Pozzana, 2016, p. 42).  

 

4 Minimal gestures without finitude 

 

Conversations and meetings, through cartographic writings, bring a desire, a 

provocation for us to experiment with a living and rhizomatic Education, as well as “lines of 

segmentarity” (Deleuze; Guattari, 1995), with the implication of deconstructing stereotypes and 

prejudices, with the bet of making the conversation a way of affirming a problematic field, 

articulating and criticizing the activist demands of the movements of people with disabilities and 

the intersectionality of other minority groups.  

It is important to show and talk about training practices based on ethics, aesthetics 

and politics, on reinventing oneself and the world, which is done through devices such as 

the body, the senses, experience, cartography, meetings and conversations, for a more 

diverse and inclusive society.  
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A way of affirming life, problematizing capacitism supported by the perspective of 

a philosophy of difference with and in the intensity to produce other meanings about 

subjects, be they at school or in other spaces, as a possibility of thinking about the singular 

in the midst of multiplicities and making visible and speaking about a hegemonic 

problematic field of seeing, feeling and learning in the world.  
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