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Abstract 
Introduction. The shortage of teachers and high dropout rates highlight the central role of 
job satisfaction in teacher retention. This study critically analyzes how intrinsic and extrinsic 
factors interact to generate conflicts in the teaching profession. Methodology. A systematic 
review was conducted in accordance with the Preferred Reporting Items for Systematic 
Reviews and Meta-Analyses 2020 guidelines, with methodological evaluation using the 
Mixed Methods Appraisal Tool. Twenty empirical studies published between 2020 and 2024, 
with high citation impact, were selected from the Scientific Electronic Library Online, Web of 
Science, Education Resources Information Centre, and Scopus databases. Results. 
Recurring associations were identified between administrative support and higher 
satisfaction, while work overload and low appreciation emerged as consistent predictors of 
stress and burnout. Resilience emerges not as an isolated attribute but as a mediating 
process conditioned by working conditions, determining whether conflicts foster professional 
growth or intensify burnout. Discussion. A conceptual model is proposed in which faculty 
retention depends on the coordinated regulation between personal and institutional 
dimensions, challenging individualistic approaches to attrition. 
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Do conflito ao compromisso: como a resiliência conecta a satisfação no 

trabalho e a permanência docente 
 

Resumo 
Introdução. A escassez docente e as altas taxas de evasão revelam a centralidade da 
satisfação profissional para a permanência na carreira. Este estudo analisa criticamente 
como fatores intrínsecos e extrínsecos se articulam na produção de conflitos no trabalho 
docente. Metodologia. Realizou-se revisão sistemática orientada pelo Preferred Reporting 
Items for Systematic Reviews and Meta-Analyses 2020, com avaliação metodológica via 
Mixed Methods Appraisal Tool. Foram selecionados 20 estudos empíricos publicados entre 
2020 e 2024, com alto impacto de citação, nas bases Scientific Electronic Library Online, 
Web of Science, Education Resources Information Centre e Scopus. Resultados. 
Identificaram-se associações recorrentes entre apoio administrativo e maior satisfação, 
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enquanto sobrecarga de trabalho e baixa valorização figuram como preditores consistentes 
de estresse e burnout. A resiliência emerge não como atributo isolado, mas como processo 
mediador condicionado pelas condições de trabalho, definindo se os conflitos favorecem 
fortalecimento profissional ou intensificam o desgaste. Discussão. Propõe-se um modelo 
conceitual no qual a permanência docente depende da regulação articulada entre 
dimensões pessoais e institucionais, problematizando abordagens individualizantes da 
evasão. 
 
Palavras-chave 
satisfação profissional docente; resiliência; evasão docente; Prisma; MMAT.  

 
Del conflicto al compromiso: cómo la resiliencia conecta la satisfacción laboral y 

la permanencia docente  

 

Resumen 
Introducción. La escasez docente y las altas tasas de abandono evidencian la 
centralidad de la satisfacción profesional en la permanencia en la carrera. Este estudio 
analiza críticamente cómo factores intrínsecos y extrínsecos se articulan en la generación 
de conflictos laborales. Metodología. Se realizó una revisión sistemática orientada por 
Preferred Reporting Items for Systematic Reviews and Meta-Analyses 2020, con 
evaluación metodológica mediante el Mixed Methods Appraisal Tool. Se seleccionaron 20 
estudios empíricos de alto impacto, publicados entre 2020 y 2024 en Scientific Electronic 
Library Online, Web of Science, Education Resources Information Centre y Scopus. 
Resultados. Se identificaron asociaciones recurrentes entre el apoyo administrativo y 
mayor satisfacción, mientras que la sobrecarga laboral y la baja valoración se presentan 
como predictores consistentes de estrés y burnout. La resiliencia emerge no como rasgo 
aislado, sino como proceso mediador condicionado por las condiciones de trabajo, 
definiendo si los conflictos favorecen el fortalecimiento profesional o intensifican el 
desgaste. Discusión. Se propone un modelo conceptual en el que la permanencia 
docente depende de la regulación articulada entre dimensiones personales e 
institucionales, problematizando enfoques individualizantes del abandono. 
  
Palabras clave 
satisfacción laboral; deserción docente; educación básica; Prisma; MMAT. 

 

1  Introduction 

 

The shortage of teachers is increasingly recognized as a global challenge for the 

coming decades, with documented consequences in various countries around the world 

(UNESCO, 2024). In this context, there is a lack of interest in the teaching profession, with 

fewer young people inclined to pursue this career and the departure of professionals 

already in the field (i.e., teacher attrition) (Ingersoll, 2004). 

This topic has been extensively explored in recent studies (Worth; Van den Brande, 

2020), and although initial training is relevant, a growing body of evidence points to job 
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satisfaction as a decisive factor in teachers’ retention in the profession over time (Madigan; 

Kim, 2021). In Brazil, for example, teacher distress associated with emotional issues and 

the excessive use of technology (technostress) have been identified as key factors within 

this context (Demboski; Silva; Costa, 2024; Santos; Machado, 2024) . 

Teacher job satisfaction is a multidimensional construct involving intrinsic factors, 

such as self-efficacy and a sense of purpose, and extrinsic factors related to institutional 

working conditions, including professional recognition, organizational support, and 

compensation (Baroudi; Tamim; Hojeij, 2022). Although there are exceptions, increased 

teacher satisfaction is also strongly related to student performance (Hoque et al., 2023). 

Data from the 2018 Programme for International Student Assessment (PISA) showed a 

positive association between teacher and student well-being. In another study, a mixed-

methods survey of students and teachers revealed that student engagement has a positive 

connection with their teachers (Nalipay; King; Cai, 2024). 

When these criteria are not met, dissatisfaction can lead to stress, burnout, and 

eventual teacher attrition, negatively affecting students, schools, and educational systems 

(Ibragimov et al., 2021). Although these challenges predate the pandemic, studies indicate 

that the COVID-19 crisis has intensified them through increased workload, emotional 

pressure, and professional isolation (Li; Yu, 2022), adding urgency to discussions about 

teacher well-being. 

An important mediator of teacher job satisfaction appears to be resilience in dealing 

with workplace conflicts (i.e., educators’ ability to adapt to adversity while maintaining their 

professional commitment). This characteristic is strongly associated with experienced 

teachers who remain in the profession (Bayrakci & Kaya, 2024). The literature, however, 

still lacks reviews that examine how resilience may or may not contribute to job satisfaction 

on a larger scale.  

To analyze this complex body of evidence, systematic reviews offer a robust 

methodological approach. Among them, the Preferred Reporting Items for Systematic 

Reviews and Meta-Analyses (PRISMA) provides a structured and transparent framework 

for selecting, reporting, and synthesizing empirical studies (Page et al., 2021). For the 

systematic evaluation and description of the selected articles, a suitable option is the Mixed 



ORIGINAL ARTICLE 
EDUCATION & TRAINING 

Journal of the Graduate Program in Education  
at the State University of Ceará (UECE)  

 

 

 

Educ. Form., Fortaleza, v. 11, e16184, 2026 
DOI: https://doi.org/10.25053/redufor.v11.e16184/en 
https://revistas.uece.br/index.php/redufor/index 
ISSN: 2448-3583 

4 

 
 
 

Methods Appraisal Tool (MMAT) (Hong et al., 2018), typically used when the research 

subject can be analyzed using multiple quantitative, qualitative, and mixed methods. 

Given the complex landscape of teacher shortages and the global demand to 

retain these professionals in their field, it is urgent to analyze what the most relevant 

recent literature has identified on this topic and how this can contribute to establishing a 

model that assists researchers and public policymakers in preventing teacher attrition 

and career abandonment. Thus, this study aims to conduct a systematic review to identify 

the main intrinsic and extrinsic factors associated with current teacher job satisfaction 

and how they contribute to professional retention or attrition.  

 

2  Methodology 

 

The study, characterized as a systematic review, sought the most cited works 

aligned with the outlined objective. To this end, the PRISMA 2020 guidelines were used to 

guide the process (Page et al., 2021) and the MMAT framework for analyzing the selected 

articles. 

 

2.1 Data Collection and Analysis 

 

To select references discussing contemporary concerns related to teacher job 

satisfaction, the time frame was set from 2020 to 2024. To this end, four databases were 

consulted to cover aspects of job satisfaction in teaching careers and teacher attrition in 

basic education: Scientific Electronic Library Online (SciELO), Web of Science (WOS), 

Education Resources Information Centre (ERIC), and Scopus. The specific search 

parameters and Boolean search terms for each of these databases are provided in 

Appendix A. 

After data collection and the removal of duplicates, Artificial Intelligence (AI) 

software (ASReview) was used to assist in selecting articles from the initial volume of 

results. This AI uses active learning-based ranking that prioritizes the most relevant 

articles, with the researcher responsible for validating each study individually. As a result, 

relevant articles tend to remain at the top; therefore, after identifying more than 25 
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consecutive articles classified as irrelevant and having classified more than 35% of the total 

sample, it is recommended to conclude the screening process (Boetje; van de Schoot, 

2024). All files extracted from the databases were exported in RIS format (.ris). Zotero 

software (v. 6.0.37) was used to retrieve the full records and manage the references. 

To obtain the number of citations for each record, a script was created to access 

the OpenAlex platform (http://openalex.org) and extract these values (Appendix C). A 

threshold of 100 citations was established to select the most relevant studies from the 

period. This number was chosen to form a subset of adequate size for further analysis. 

Upon completion, all reviews were removed from this subset to focus solely on empirical 

studies.  

The MMAT was then used to analyze the selected articles based on their 

methodology. The articles were discussed among the authors to address the questions 

posed by the method and establish the main findings. A table was created in accordance 

with the instrument’s guidelines. The authors tested the tool and reached consensus 

regarding decisions related to the instrument’s items, and all potential disagreements were 

resolved through discussion until consensus was achieved. To ensure transparency, the 

page numbers supporting each decision were incorporated into the table (Appendix D). All 

appendices of this study are publicly available via the Zenodo platform (zenodo.org, via the 

link: https://doi.org/10.5281/zenodo.18803038).  

 

3  Results and Discussion 

 

3.1 PRISMA and MMAT Analysis 

 

A total of 5,948 records were initially identified for the analyzed period. Of these, 

729 duplicates were removed. ASReview screened a total of 1,028 records from the total 

set (Appendix B). References whose original files could not be extracted by Zotero were 

removed, resulting in 647 records to be analyzed. Twenty-four articles met the established 

threshold of 100 citations, of which four were removed because they were reviews. Finally, 

20 empirical articles were selected for the MMAT (Figure 1). 
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Figure1 – Sequence of steps for the PRISMA analysis 

 
Source: Authors’ own elaboration (2025). 

 
For the MMAT analysis, the articles were initially categorized as descriptive 

quantitative (n = 17), quasi-experimental (n = 1), qualitative (n = 1), and mixed-methods 

(n = 1). All 20 analyzed articles were published from 2020, reinforcing their relevance to 

the topic. According to the questions posed by the MMAT, an average of 55% of positive 

results was observed, with the studies that did not meet all requirements being those 

conducted during the COVID-19 pandemic and/or longitudinal studies that experienced 

data loss over time. Each article was categorized based on its citation, country, study 

design, responses to the questions proposed by the MMAT, percentage of “yes” 

responses, and main findings. Due to the length of the table, the detailed MMAT results 

are found in Appendix D, while the general results and main findings are discussed below. 

 

3.2  Findings 

 

As will be presented below, the identified studies predominantly used quantitative 

methods firmly rooted in the social sciences (Structural Equation Modeling – SEM) and/or 
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instruments initially developed in psychology (psychometric instruments, which require 

factor, exploratory, or confirmatory analyses), which have been used in educational 

research in recent years. Thus, their main results and conclusions will be presented to 

highlight the key correlations identified and how they emerge as trends across different 

countries.  

Studies on teacher well-being largely converge on the idea that working conditions, 

accountability pressures, emotional demands, and personal resources shape outcomes 

such as burnout, professional engagement, and intention to leave the profession (Capone; 

Petrillo, 2020) . It is observed, however, that professionals with higher levels of job 

satisfaction tend to have a more optimistic outlook when facing professional adversities. An 

example comes from the stress experienced by teachers who teach at multiple schools 

(Iannucci; Richards; MacPhail, 2021). In this case, the study of 259 Irish physical education 

teachers used SEM modeling and found excellent model fit (CFI = 0.978; RMSEA = 0.044). 

The results indicated that professional fulfillment had a moderate direct effect on resilience 

(β = 0.47; p < 0.001) and that resilience, in turn, significantly reduced conflict associated with 

teaching multiple subjects ( ; β = –0.22 for status conflict; β = –0.20 for energy expenditure). 

Furthermore, professional fulfillment had negative indirect effects on stress (β = –0.13). The 

study, in turn, indicates that professionally satisfied teachers tend to have reduced levels of 

stress when faced with higher workloads. Other studies that also use SEM and other 

psychometric instruments demonstrate that interpersonal communication, job security, 

economic factors, conflict management, leadership, and work motivation have a positive 

impact on teachers’ job satisfaction (Aryawan et al., 2024).  

What becomes apparent is a delicate interplay between intrinsic and extrinsic 

factors that result in either job satisfaction or the emergence of conflicts. Conflict, however, 

is not always viewed as negative; in cooperative and competitive contexts, it can have 

positive effects (Tjosvold, 2006). Nevertheless, despite the points listed above, teachers’ 

professional lives are increasingly marked by intensifying demands and disorganized 

expectations which, when combined with accumulated dissatisfaction, can escalate to the 

other side of the conflict, where negative outcomes for teachers, schools, and students are 

observed. For example, Drüge et al. (2021) observed in 227 teachers, using the 

Copenhagen Psychosocial Questionnaire (CPQ), that work demands and conflicts 
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between personal and professional life affect teachers’ satisfaction and health. Similar 

results are found in other countries, such as Australia (Carroll; Mccoy; Mihut, 2022). 

Furthermore, during the period analyzed, we experienced significant changes due to the 

COVID-19 pandemic. During this period, the sense of well-being was significantly reduced 

(Alves; Lopes; Precioso, 2021) , with intrinsic factors recognized as the main motivators 

(Panisoara et al., 2020) . 

 

3.3 Common intrinsic and extrinsic factors 

 

The same factors described above are identified in different countries around the 

world, despite significant cultural and economic differences. The distinctions between them 

seem to lie in the profiles formed by the positive or negative influence that each of these 

factors exerts on each aspect. The specific reasons for this are not yet determined, but one 

hypothesis may be related to social, cultural, and economic differences that lead to other 

inequalities, ultimately affecting these profiles, as reported in specific countries (Guilherme 

et al., 2024). For example, a Finnish longitudinal study followed elementary school teachers 

for six years and assessed, through a semi-structured interview, their intentions to leave 

the profession. The study found that 49.5% of the interviewed teachers had considered 

leaving the profession, either temporarily or persistently, with difficulties in dealing with 

school administration, challenges in social interaction, and workload being the main 

reasons cited (Räsänen et al., 2020) .  

However, whether the motivation is intrinsic (personal fulfillment, sense of purpose) 

or extrinsic (recognition, career advancement), these factors have been consistently 

identified as predictors of teacher well-being and performance (Toropova; Myrberg; 

Johansson, 2021) . Similar findings are reported by Dreer (2021), who assessed 457 

German teachers’ perceptions of positive emotions, engagement, professional 

relationships, meaning, and achievements and found that all these factors showed a 

moderate or high positive correlation (r2≥ 0.4) with job satisfaction. 

However, while some studies highlight that teachers’ job satisfaction appears to be 

more closely related to intrinsic than extrinsic factors, particularly early in their careers (Ansori 

et al., 2022), others point to the complex network of interactions between these two 
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dimensions (Kun; Gadanecz, 2022) . While early-career teachers reported higher levels of 

stress and uncertainty due to classroom routines (i.e., lesson planning and adjusting plans 

to the routine), more experienced teachers expressed dissatisfaction with institutional 

barriers, rigid hierarchies, and a lack of career progression (Amitai; Van Houtte, 2022). 

Especially for early-career teachers, leaders who encourage the development of their 

emotional intelligence are essential for coping with the profession’s challenges. In this 

context, the relationship between faculty and school management is one of the key factors 

contributing to teacher resilience and strengthening the belief in teacher self-efficacy 

(Gooden; Zelkowski; Smith, 2023). It is also worth noting a study conducted in England, in 

which accounts from early-career teachers who eventually left the profession identified that, 

despite their initial motivations, the exhausting workload was one of the main reasons for this 

decision (Perryman; Calvert, 2020) . 

A teacher’s belief in their ability to cope with adversity and perform work tasks (i.e., 

engage students in proposed activities, develop projects, and handle conflicts) is called 

self-efficacy (Bandura, 1977). This term has commonly been associated with one of the 

key elements for ensuring professional satisfaction from an intrinsic perspective. In the 

context of teaching, the perception of self-efficacy appears to be positively related to 

teacher enthusiasm and job satisfaction (Buric; Moè, 2020; Ortan; Simut, C.; Simut, R., 

2021) . Furthermore, it is evident that other factors, such as teachers’ professional 

aspirations, achieving career milestones, engaging in innovative practices, and making a 

lasting impact on students, are intrinsically linked to professional satisfaction. Research 

indicates that when institutional conditions allow educators to pursue these goals, their 

resilience and commitment to the profession are strengthened. For example, Chang and 

Sung (2024) used data from 3,835 teachers in Taiwan provided by the Teaching and 

Learning International Survey (2018) and identified a strong mediating role of self-efficacy 

between professional motivation and job satisfaction, reinforcing resilience as an intrinsic 

factor in professional satisfaction.  

Regarding extrinsic factors, professional compensation is an important factor for 

teacher satisfaction in both public and private schools (León et al., 2021). It has been 

observed, however, that salary increases may represent only a temporary boost to 

satisfaction if other criteria are not met (Latif, 2024). For example, a semi-structured 
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interview study with 238 permanent and substitute teachers in the United States found that 

work arrangements have a significant influence on social engagement with students and 

job satisfaction (Topchyan; Woehler, 2021) . 

One of the most influential extrinsic determinants of teacher job satisfaction is the 

consistent and meaningful support provided by the administrative staff, including principals, 

secretaries, and other school leaders (Gooden; Zelkowski; Smith, 2023; Latif, 2024; Maas 

et al., 2022). This support goes beyond logistical assistance, encompassing emotional 

encouragement, professional guidance, and the creation of a collaborative school climate. 

Studies have shown that leadership styles that emphasize open communication, shared 

decision-making, and recognition of teachers’ contributions foster a sense of belonging and 

professional value, strengthening resilience and reducing the negative impact of workplace 

conflicts (Gooden; Zelkowski; Smith, 2023; Maas et al., 2022). Schools where 

administrators actively mediate disputes, ensure equitable distribution of workload, and 

promote teacher autonomy tend to exhibit higher levels of satisfaction and retention 

(Albayrak et al., 2024). Supportive leadership has also been shown to mitigate the effects 

of high work demands, transforming potentially disruptive conflicts into opportunities for 

innovation and professional growth (Liu et al., 2025). 

Supportive relationships with students’ families can also positively influence 

teacher satisfaction, fostering collaborative problem-solving and reinforcing the value of the 

educator’s work. In this context, Maas et al. (2022) sought to correlate education-focused 

parental self-efficacy with the construct of family-school partnership and found a positive 

correlation (r²= 0.183). It is concluded that positive family involvement, mediated by school 

administration, promotes student development and the maintenance of a more welcoming 

work environment for the teaching staff. 

Extrinsic factors of teacher job satisfaction prove decisive in shaping the 

professional experience. In Latif’s (2024) study, conducted with 500 teachers from public 

and private secondary schools in Pakistan, statistically significant differences were 

identified in dimensions directly linked to organizational work conditions, such as salary (t 

= 4.147; p < 0.001), promotion (t = −5.474; p < 0.001), benefits (t = −4.956; p < 0.001), and            

l supervision (p = 0.011). These findings reinforce that material rewards, formal recognition, 
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and administrative structur ly constitute central elements in understanding job satisfaction 

in the school context. 

In other more challenging settings, such as special education, intrinsic factors—

such as a passion for working directly with students with disabilities and a positive 

perception of one’s work—appear to have a stronger effect among teachers. Even so, 

administrative support is identified as an essential part of this group’s persistence (Scott 

et al., 2022). For special education teachers, resilience plays a fundamental role, 

especially when considering the teaching barriers that this group of students tends to 

present more prominently. Zhang, Bai, and Li (2020) demonstrated how resilience acts 

as a moderating factor in conflict resolution and teacher well-being, but emphasized that, 

on its own, resilience is not capable of preventing negative mental health symptoms 

inherent to various teaching barriers. Once again, although mitigated by other factors, 

such as years of experience, for example, administrative support is identified as a key 

aspect for teacher well-being, particularly in special education (Aldosiry, 2022).  

 

3.5  Harmonious and disharmonious resolutions 

 

Teaching in K-12 education has become an increasingly complex and demanding 

profession worldwide (OECD, 2019). If conflict is inherent to the teaching profession—

whether with students, administrative staff, or colleagues—it stands to reason that having 

the tools to better cope with adversity is the most appropriate course of action. Based on 

the findings in the literature, this article proposes that when teachers face conflicts but have 

positively aligned intrinsic and extrinsic factors, resilience can help resolve most of the 

challenges presented and contribute to professional satisfaction. This scenario is proposed 

here as a harmonious resolution, where conflicts are viewed as positive challenges to be 

faced, and teachers’ confidence remains unshaken. In harmonious resolutions, not only 

teachers but also students, colleagues, and administrative staff are, for the most part, 

collaborative and supportive. 

On the other hand, when intrinsic and extrinsic factors are fragile (for example, lack 

of administrative support and a sense of abandonment on the part of teachers), 

disharmonious resolutions occur. Over time, this leads to stress, frustration, and, if 
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persistent, to evasion and abandonment of the profession. Furthermore, teachers 

frequently deal with precarious working conditions, excessive bureaucratic demands, and 

insufficient institutional support (Gatti, 2010). Professional devaluation, low salaries, and a 

lack of career development opportunities also contribute to demotivation and high turnover 

rates, especially in socioeconomically vulnerable regions (Ingersoll, 2004). The emotional 

burden associated with managing complex social dynamics inside and outside the 

classroom further impacts teachers’ mental health and professional longevity (Figure 

2).Figure 2 

 
*  The intensity of workplace conflict is represented by the shaded intersection between the two circles, where 

the size of the area is directly related to the intensity of the conflict. When intrinsic and extrinsic factors are 
positively regulated, the area is small, and thus there is less conflict. 

Source: Authors’ own elaboration (2025). 

 

3.6 Proposal of a Model 

 

Teacher resilience is not a new concept; it is frequently linked to studies on 

persistence in the face of challenges, as well as research on burnout and attrition. 

Furthermore, resilience is not a static factor; it varies according to personal, relational, and 

organizational contexts (Gu; Day, 2013). These findings align with what has been 

discussed regarding professional satisfaction, adding a deeper understanding of well-being 

and emotional intelligence. However, when working conditions deteriorate, dissatisfaction 
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leads to reduced performance, emotional exhaustion, and burnout, often resulting in 

temporary or permanent withdrawal from the profession (Madigan; Kim, 2021). 

Large-scale studies show that self-efficacy and teacher resilience are positively 

and moderately correlated with work engagement (r2= 0.574) (Wang; Pan, 2023). In the 

context of Chinese teachers of English as a foreign language, Zhang (2023) reinforces this 

finding by identifying that teacher resilience is conceived within a multidimensional 

framework, which considers quality (i.e., an individual’s ability or capacity to respond 

quickly to a challenge), outcome (i.e., the ability to adjust plans based on current 

circumstances and achieve results), and process (i.e., focused on positive adaptation and 

personal development in the face of challenging conditions). 

Based on these studies, which span different methodologies, such as 

quantitative/qualitative and cross-sectional/longitudinal, a conceptual model is proposed 

that correlates the role of intrinsic and extrinsic factors in the generation of workplace 

conflicts and teacher resilience to explain different responses to professional challenges. 

In this model, when the described factors are well-adjusted and positively regulated and 

teachers face professional challenges, they are more likely to address these challenges 

with a positive attitude to overcome them. This reinforces teacher resilience and leads to 

harmonious resolutions that ultimately contribute to well-being, enthusiasm, and career 

retention; however, when these same factors are negatively regulated, workplace conflicts 

cannot be mediated over long periods by teachers’ resilience. This scenario leads to 

disharmonious resolutions, contributing to stress, burnout, and eventual attrition and/or 

turnover. External conditions can also mitigate or exacerbate this complex combination of 

intrinsic and extrinsic factors (Figure 3). 
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Figure 3 

 
*  The proposed model illustrates how conflict emerges from the interaction between intrinsic and extrinsic 

factors. Whether this conflict follows a harmonious or disharmonious path depends on the combination of 
the factors presented, the influence of external conditions, and the mediating role of resilience. 

Source: Authors’ own elaboration (2025). 

 
A conflict-centered view aligns these multiple perspectives, considering conflict as 

part of human social interactions, especially in the workplace. Everyday conflicts (e.g., 

competing demands, unclear rules, divergent expectations) are constantly generated by 

the clash between positive or negative attitudes of intrinsic and extrinsic factors, which 

accumulate over time. Consequently, resilience can mediate the effect of conflict, leading 

to harmonious resolutions. In schools, resilience has been theorized as a necessary 

condition for sustained performance under pressure (Gu; Day, 2013). The model presented 

here offers a new perspective on workplace conflict and resilience, considering the reality 

of teachers and contrasting it across different scenarios that can positively or negatively 

influence professional satisfaction and well-being. 

 

 

4  Limitations 

 

This study proposes a model to understand the complex process of professional 

satisfaction among elementary school teachers; however, despite relying on robust 

international and national evidence that contributed to its development, it still needs to be 
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tested and validated with different Brazilian samples, considering the geographic, social, 

and cultural diversity of the various segments of elementary education. 

 

5  Conclusion 

 

This review synthesizes recent empirical evidence on the interaction between 

intrinsic and extrinsic factors in teacher job satisfaction, highlighting recurring patterns 

across different educational contexts, albeit with variations associated with institutional and 

social conditions. The proposed model conceives of resilience as a dynamic mediator of 

professional conflict, indicating that teacher retention is favored when intrinsic and extrinsic 

factors remain balanced, while its weakening can intensify processes of burnout and 

attrition. Future research can empirically test this model in different Brazilian school 

contexts, combining psychometric resilience instruments, such as the Connor-Davidson 

Resilience Scale (CD-Risc), with measures of teacher job satisfaction, contributing to the 

identification of distinct coping profiles for work-related stressors. In conclusion, retaining 

qualified and motivated teachers in basic education requires a systemic approach that 

integrates personal resources and institutional support. By adopting strategies grounded in 

this integrated model, educational systems can foster environments in which teachers not 

only remain in the profession but thrive, benefiting students, schools, and society. 
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